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Accessibility Guidelines

Accessibility was considered in the design of the Study Guide. The font was
intentionally chosen to make the text as readable as possible for individuals

with special educational needs and/or disabilities.

In addition, the inclusion of alternate text for each image ensures that
individuals with visual impairments can understand the information using

screen readers or other forms of assistive technology.

MOTIVATE in a nutshell



Motivating Teachers 4 Europe (MOTIVATE) is an innovative project, within
Jean Monnet Actions run under Erasmus+ to support teaching, learning,
research and debates on various aspects of the European Union. MOTIVATE
has been designed by the University of Piraeus Research Center (UPRC)
under the coordination of the Jean Monnet Chair on European Union’s
Education, Training, Research and Innovation Policies and the Laboratory of
Education Policy, Research, Development and Interuniversity Cooperation,

Department of International and European Studies.

MOTIVATE will familiarize teachers to promote EU subjects through
innovative methods and digital tools upgrading teachers” and students’

digital skills in classrooms.

A Microlearning programme has been created, available in Greek, English

and Greek Sign Language, targeting;:

e 2.000 teachers

o 1.000 students of Pedagogical Departments

Eighteen workshops enhancing the European dimension in education will

benefit:

150 school leaders;

o 1.200 in-service teachers (1.000 in-service primary and secondary
education teachers, 200 special needs in-service teachers)

» 1.000 students (including 200 early childhood 300 primary education
students, 300 secondary education students and 200 sociology and
political sciences students);

e 150 parents;

o 120 stakeholders.
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Introduction

The notion of European identity, linked to a series of societal and psychological
elements, has an inherent complexity that is diffuse in its multiple dimensions.
The research around European identity constitutes a difficult and complex task
(Vignon, 1999, p.111). European identity can be seen in the light of the theory
of collective identities. Collective identities can be formed through increasing
interdependence and the transnational convergence of internal values (Wendt,
1994, pp. 389-390). In the concept of internal values we can include values that
are relevant to politics such as the spread of democratic institutions, human
rights, etc. as well as values related to culture. European identity emerged and
was shaped through the different stages of European integration.

European identity was first brought into focus in December 1973 at the
European Summit in Copenhagen. An outcome of the Copenhagen European
Summit was the Declaration on European Identity. The nine Member States of
the European Community declared that European identity encompassed the
common heritage, interests and obligations of the Member States, the extent to
which the then Member States acted in concert and the ever-increasing
European integration. In the Declaration, the nine Member States refer to the
values that shape the European identity. These values, i.e. European values are
representative democracy, the rule of law, social justice and respect of human
rights. The articulation of common European values is a decisive factor in the
creation of European identity, because, as Taylor points out, common
perceptions of specific norms constitute a structural element for collective
identities (Taylor, 1977, p.122). The Maastricht Treaty was a milestone in the
effort to build a European identity, as it established European citizenship.
European citizenship is held by every person who has the citizenship of a

Member State of the European Union.
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As regards the development of a European identity through education,
as from 1985 the Adonnino Committee had already underlined the importance
of strengthening the European dimension of education, most notably through
school exchange programmes and exchanges of young people (Asderaki, 2008,
p-198). As a result, the Erasmus programme was created in 1987, which offers
mobility opportunities for students and professors. Through the Erasmus
programme, students acquire European consciousness and recognise European
values (Jacobone & Moro, 2015). Another prime example of creating a common
European identity through education is the Bologna Process in 1999. The
Bologna Process aimed to make higher education systems in Europe more
compatible. At the same time, the Bologna Process embodied the principles of
the Magna Charta Universitatum which are: the principle of university
autonomy, the principle of academic freedom, the principle of freedom of
teaching and research. Consequently, there is the embodiment of some
commonly accepted principles/norms which, as Taylor has pointed out, are a
structural element of collective identities (Taylor, 1977, p.122). However, the
study of European identity in the context of educational practice, particularly
with respect to school teachers, presented a complex and unsolved research
issue that has not yet been resolved (Jimoyiannis et al., 2022).

Building on this complexity, in addition to national identities, the
importance of developing Europe's identity is increasingly felt by people who
live in Europe (Bergbauer, 2018; Fligstein et al., 2012). At this point it should be
noted that national identity coexists with European identity. Therefore,
European identity is not a threat to national identity (Wintle, 2005). In general,
scholars agree that there is a positive relationship between national identity
and European identity despite disparities in the various EU Member States
(Jimoyiannis et al., 2022; Jugert et al., 2019). The Eurobarometer Survey 2018
revealed that there were clear differences in the level of Euroscepticism across

countries, while Greece was cited as a country showing such sentiment. The
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evolution of Europe's identity will depend on the social circumstances that
individual people are faced with (Clements et al., 2016; Verney 2011, 2015).
Verney's study in 2015 found that the identification of Greek identity was more
pronounced among lower and middle-income groups than with European
identities. The involvement of transnational mobilities is related to the
strengthening of European identity and positive EU opinion, as stated by
Mazzoni et al. (2018). This phenomenon is helping to strengthen a coherent
view of the European Union that includes multiple aspects, such as common
ideals, traditional history, socio-economic characteristics, and political
positions. The cultivation of European consciousness and the construction of a
European identity among the participants of the Erasmus project is easily
recognisable and shows the consistent influence of this phenomenon. These
aspects are evident in the area of individual growth, the acquisition of cultural
competence, the promotion of a comprehensive global perspective, the
cultivation of a European identity, and the creation of a sense of belonging to
Europe (Jacobone & Moro, 2015).

Despite these advancements, the concept of European identity, which
includes both political as well as mental dimensions, is very complex and
incongruous (Brown, 2020). According to Jimoyiannis and al.2022, an
integration of a wide variety of knowledge and values related to both national
and European identities is essential in order for this issue to be effectively
addressed by teaching practice.

Recognizing this need, suggestions for EU-oriented educational
initiatives can make a real contribution to addressing the many dimensions of
European identity at home and abroad, given the complexity of European
identities and their interaction with educational practice. By promoting a
comprehensive understanding of various identities in the region, teachers
could play an important role in developing students' awareness of Europe as a

whole. This approach not only improves the learning experience but is
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consistent with a broader cultural shift to a more inclusive and integrated
Europe. The teaching methods in question might lead to a divergence between
the Greek educational system and its rigid, unchanging structure as defined
through the use of standardized textbooks and limited flexibility, according to
Malandrakis (2018). The provision of teachers with the essential information
and skills to enhance an accurate understanding of Europe's identity will be a
crucial opportunity for Greece's education system to change its pedagogical
framework in such a way as to give them greater flexibility and engagement.
In the context of transformation, this modernization would help students to
understand the many aspects of their national and European identity.

Delving deeper into the role of teachers, the personal and academic
development of teachers is particularly important as part of an effort to create
a coherent European identity within education institutions. Teachers must
have the ability to understand, but also be curious enough to make them
explore an even broader range of subjects than what is taught at their
traditional level (Antink-Meyer et al., 2023) in order to navigate a complicated
Europe's identity landscape.

In addition, an environment in which teachers have a strong sense of
autonomy is required for the development of curiosity (Vangrieken et al., 2017).
In that context, autonomy is the ability of teachers to make judgments about
their teaching methods, what content they display and how they deal with
students (Worth & Van den Brande, 2020). Teachers are more likely to take
initiative, research new approaches and bring different points of view into their
curricula when they perceive that they have control over what they teach (Ruiz-
Alfonso & Leon, 2019), which is essential for the comprehensive understanding
of European identity.

In relation to competence, a further important factor in terms of
professional skills relates to teachers' trust that they are capable of effectively

teaching difficult concepts, stimulating analytical thinking and promoting



13

students' curiosity (Schut, et al., 2020). In-service training programmes should
offer more than information; they must also strengthen teachers' trust, through
workshops, common venues for discussion of ideas and access to resources that
explore deep levels of Europe's history, politics, culture, and economic
dynamics. Teachers will become more effective at turning abstract ideas of
European identity into concrete discussions and encouraging students to see
Europe not only as a geopolitical sphere, but also as an interconnected narrative
by strengthening their skills.

Extending this thought, it is important to have a sense of connection with
other people. Interaction with a broader teacher community can significantly
improve the teachers' perceptions of how they belong to Europe. A sense of
cohesion in diversity, the essential essence of what it is to be European, can be
fostered by building networks that allow teachers to exchange experiences,
ideas and perspectives on how to teach European identity. It can be an
inspiration for teachers to provide their students with a rich, networked view
of European identity through this professional connection that transcends
national borders.

In sum, it depends not just on what is taught but also on who teaches it
and how they are encouraged throughout their career in order for Europe's
identity to be more robust and inclusive at educational level. Systemic change
to recognize and reward teachers' autonomy, competence or a sense of
connection is needed for the promotion of their curiosity. When these
requirements are met, teachers will take on the mantle of a European identity
celebrating diversity while acknowledging our solidarity in shaping Europe's

values together and its rich cultural diversity.
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Aim of the study

This study sought to evaluate the views of teachers at different levels of
education, including elementary, secondary, and vocational schools (VET), as
well as school principals. To be more specific, this study was intended to
investigate their views on Europe's core values and ideals.

Using rigorous methodology, this study has revealed the intricate
relationship between personality traits essential for teachers' roles such as
agreeableness, extraversion, openness, neuroticism, and conscientiousness
(Goldberg, 1992), and a number of different psychological constructs.

These constructs include autonomy, competence, and relatedness — the
core tenets of self-determination theory (Ryan & Deci, 2017) — as well as
teacher burnout, job satisfaction, self-efficacy, anxiety, and overall well-being
(Maslach & Leiter, 2016). The aim was to examine the potential impact of these
psychographic factors on teachers' inclinations to incorporate EU content in
their teaching practice. The collection and analysis of the data relating to their
early learning experiences and motivational evaluations in all participating
levels of education has also been an integral part of this study.

As a general point, the objective of this study is to determine how
actively teachers engage with European issues within their curricula and to
analyse the interplay between personality traits and EU policy. The findings of
the study, as argued by Vedel in 2016, could contribute significantly to a debate

on the relationship between personality and pedagogical practice.
The Motivation Survey Objectives are:

e to gather information on training, learning and motivational
needs of in-service teachers regarding the EU;
e to trace the different profiles of in-service teachers regarding their

trust, curiosity and knowledge on the EU;
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e to detect the different profiles of in-service teachers (based on the
big five personality traits: agreeableness, extraversion, openness,
neuroticism, conscientiousness) regarding their willingness and
readiness to integrate EU subjects in their teaching curricula and
to actively engage with EU issues;

e to understand how confident in-service teachers feel in order to
explore innovative interdisciplinary teaching approaches related
to EU subjects;

e to predict which specific variables (i.e., epistemic trust, curiosity,
agreeableness, extraversion, openness, neuroticism,
conscientiousness) delineate the likelihood of in-service teachers
to be committed with teaching EU subjects;

e to collect and analyze data on the formative and motivational
assessment of in-service teachers in schools of all educational

levels.

Method
Participants
The sample consisted of 161 school teachers (80.7% female, Mage= 47.74;
SD= 8.413). The majority of the teachers work in a public school (88.8%) and on
average these teachers had 16.4 (range: 1-40, SD= 9.6) years of teaching

experience.

Procedure
All procedures performed in this study with human participants

conformed to the ethical standards of the institutional and/or national research
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committee and the 1964 Declaration of Helsinki and its subsequent
amendments or comparable ethical standards.

During the 2022-2023 academic year, a comprehensive online survey
was conducted throughout Greece, including a total of 234 educational
institutions. These schools represented a diverse range of educational levels,
including elementary, secondary, and vocational education and training (VET).
The sample included both public and private schools, situated in both urban
and rural locations of the country.

On the whole, 100 school principals, after having read the research
protocol and aims, accepted to forward the invitation to participate in the
research to their school teachers. Teachers received by email an informative
sheet, the informed consent form and a link to access to an online questionnaire.
Only the teachers that signed the informed consent were allowed to fill in the
questionnaire. The questionnaire was anonymous, and respondents’ I was not
stored. No reward was offered for completing the questionnaire, which was
voluntary and anonymous.

To increase participation, a “snowball” technique (Etikan et al., 2016)
was used, where primary and secondary teachers were asked at the end of the
questionnaire to forward the link to colleagues in other educational
institutions. Principals who participated in the survey were also asked to
forward the invitation to complete the questionnaire to their colleagues in other

educational settings.

Measures
Data were collected using a Self-report Questionnaire, the Depression,
Anxiety, and Stress Scale (DASS-21), the General Self-Efficacy Scale (GSE), the
IPIP Big Five Personality Questionnaire, the Flourishing Scale (FS), the

Epistemic Trust, Mistrust, Credulity Questionnaire (ETMCQ) and the Basic
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Psychological Need Satisfaction and Frustration (BPNSFS). More specifically:

A 11-question Self-report questionnaire was created for the study to
collect sociodemographic information such as age, gender, place of residence,
marital status, annual family income, education level, employment status, and
teaching experience, etc.

The Depression, Anxiety, and Stress Scale-21 Questions (DASS-21)
developed by Lovibond and Lovibond (1995) is a 21-question measurement
instrument divided into three different subscales: Depression, Anxiety, and
Stress. Each item is scored using a 4-point Likert scale ranging from 0 (no
occurrence) to 3 (very frequent occurrence). An overall score shall be
determined as a result of an aggregation of responses for each question with
higher scores corresponding to increases in symptoms associated with
depression, anxiety and stress. The Depression subscale of the Depression,
Anxiety, and Stress Scale (DASS) uses score intervals categorized as follows:
normal (0-9), mild (10-12), moderate (13-20), severe (21-27), and very severe
(28—42). Similarly, the anxiety subscale scores can be categorized into several
groups, including normal (0-6), mild (7-9), moderate (10-14), severe (15-19),
and very severe (20—42). On the other hand, there are several groups of scores
for stress subparagraphs such as ordinary 0-10, mild stressful 11, 18 or 19 -18,
moderately stressful 19, 26 and severely stressed 27, 34 and 35.

The General Self-Efficacy Scale is a psychometric instrument used to
measure a person's ability to assess his or her own selfEfficacy. The evaluation
is made up of a total of 10 self assessment questions or items. In order to
evaluate the long term validity of a concept known as general Self-Efficacy,
which Schwarzer and Scholz 2000 describe in detail, several studies have been
carried out over time. The results show that the Cronbach's a-coefficient has a
range from 0.76 to 0.90, with the majority of values falling in the upper range

of 0.80. There's a slight variation in the Greek scale. A Cronbach alpha of 0.77
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has been detected in the sample of Greek population inhabitants from a study
carried out by Glynou, Schwarzer and Jerusalem 1994.

The IPIP Big Five personality questionnaire is an extremely useful tool
for evaluating and categorising individuals’ personalities. The questionnaire
consists of 50 questions or items that must be rated with a Five Points Likert
scale by the participants. Responses are available from 1, indicating that the
accuracy is too low, to 5, which represents a high level of accuracy. The
purpose of the test is to examine five separate personality aspects, i.e.
extraversion, agreeableness and conscientiousness with 10 items each,
emotional stability with 9 items and intellect/imagination with 10 items. The
Ypofanti et al. 2015 study has shown that acceptable levels of construction
validity, internal consistency and coherence have been achieved in Greece by
adapting the International Personality Item PoolIPIP.

For the purpose of assessing a number of dimensions of positive human
functioning, Flourishing Scale is an analytical tool developed by Diener and
colleagues in 2010. It consists of eight questions/items that capture multiple
dimensions of well-being. It is a unidimensional measure that captures broad
characteristics of well-being, such as self-perception and overall life
satisfaction. An example of an item on the scale is the statement “I am a good
person and live a good life”. Responses are rated on a 7-point Likert scale
ranging from strongly disagree (1) to strongly agree (7). All items on the
inventory are positively worded. The possible range of scores is from a
minimum of 8, indicating the lowest level of well-being, to a maximum of 56,
indicating the highest level of well-being. Researchers Diener et al. (2010)
documented an internal consistency reliability coefficient of ot =.87. Translation
from FS into Greek was conducted by Kyriazos et al. (2018) using the
translation/re-translation approach proposed by Brislin (1970).

The BPNSFS was utilized to evaluate the level of satisfaction or

frustration experienced by teachers regarding three fundamental psychological
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needs. These needs include autonomy, competence, and relatedness.
Autonomy refers to the perception of freedom in choosing activities, while
competence pertains to the confidence in performing tasks effectively. Lastly,
relatedness involves the presence of warm feelings towards individuals with
whom time is spent. The scale consists of 24 items that assess these dimensions.
Examples of items include statements contrasting feelings of freedom in
activity selection versus feeling compelled to engage in undesired tasks,
feelings of competence versus insecurity in one’s abilities, and warm feelings

towards others versus perceiving a lack of acceptance from those individuals.

Statistical Analysis

Data were analyzed using SPSS software (IBM SPSS Statistics for
Windows, version 27.0 Armonk, NY: IBM Corp) and R-Project (R Core Team,
2019). Initially, the dataset underwent a thorough examination to identify any
instances of missing observations. To handle missing data in the self-report
measures (namely, student-teacher conflict, bullying, and victimization
measures), mean substitution was used. This approach was chosen due to the
little amount of missing data observed throughout the variables, which varied
from 0.1% to 1.1% (Sawilowsky, 2007). The means and standard deviations
were calculated for each continuous variable, while percentages were
generated for dichotomous variables on the resultant dataset. Additionally,
bivariate relationships between numerical study variables (both continuous
and dichotomous) were examined by calculating Pearson's correlation

coefficients.

Results Descriptive statistics
The dataset provides a complete overview of the demographic and

socioeconomic characteristics of the population under study. Examination of



20

the age distribution shows that the mean age is 47.74 years, with a 95%
confidence interval of 46.43 to 49.05 years. Moreover, the mean trimmed to 5%
was calculated to be 48.01 years, while the median was 49.00 years. These
results indicate that the age distribution is somewhat scattered but
approximately symmetrical. There is a clear gender gap, as 80.7% of
individuals identify themselves as female and 19.3% as male. The observed
gender distribution shows that females are predominant among the
respondents, which is consistent with more general patterns in education (Wu

et al., 2019) (see Graph 1).
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Graph 1. Gender distribution
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The data on residential patterns show that a large proportion of
individuals (52.8%) live in urban centers, while 28.6% choose metropolitan

areas (see Graph 2).
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Graph 2. Residential patterns

Marital status statistics show that the majority, 71.4%, are married. Other
categories are singles, who make up 11.2% of the population, people in
partnerships with 5.0%, widows/widowers with 1.9% and divorced people

with 5.6% (see Graph 3).
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Graph 3. Marital status

The distribution of annual family income shows the highest frequency
in the ranges “15,001- 20,000 €” to “30,001- 40,000 €”, while 9.9% of respondents
did not want to provide information about their income (see Graph 4).
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Graph 4. Annual family income



23

In terms of education level, the majority of individuals, 52.2%, have a
Master’s degree, while a significant proportion, 34.2%, possess a Bachelor’s one

(see Graph 5).
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Graph 5. Education level

The majority of the labor force is employed in the public sector, which
accounts for 88.8% of the total. This is followed by the private sector, which
accounts for 8.1 % of the workforce. A tiny proportion of about 3.1 % falls into

the “other” category (see Graph 6).
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Graph 6. Working sector

The data on teaching experience offer important insight into the diverse
backgrounds of teachers within the group studied. A significant proportion of
participants (51.6%) have considerable teaching experience of more than 20
years, suggesting a considerable accumulation of pedagogical knowledge and
skills. In addition, it is worth noting that a significant percentage of
respondents, 24.8%, had teaching experience ranging from 16 to 20 years. This
finding underscores the presence of another notable cohort characterized by
extensive knowledge in the field. Significantly, a notable proportion of
participants, 10.6%, indicated that they had been teaching for 11 to 15 years.
This finding points to the existence of a particular group within the teaching
profession that can be described as mid-career. On the other hand, the data set
reveals a broader range of educational backgrounds among novice teachers.
The data show that a significant proportion, 8.7% of participants, have teaching
experience of 1 to 5 years. This finding indicates that the sample group includes
individuals who are relatively new to education. In addition, the data set has a

lower proportion of teachers with less than one year of teaching experience
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(0.6%) and teachers with 6 to 10 years of teaching experience (3.7%), indicating
the presence of early and mid-career teachers (see Graph 7).
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Graph 7. Teaching experience

In terms of the educational levels in which the respondents work, the
data show a significant correlation with elementary education, as 58.4% of the
respondents belong to this category. At the same time, it should be noted that
the category secondary education is also strongly represented, with 34.2% of
the participants working in this field, which underlines its considerable
presence in the field of secondary education. In addition, a minority of
participants (6.2%) indicate their professional affiliation with vocational high
schools, underscoring the presence of a diverse range of educational

institutions in the sample.
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Graph 8. Educational level/ professional affiliation

Pearson Correlations

Pearson correlations for both psychological and European Union -
Oriented factors can be found in Figure 1; indicatively, the largest positive
correlations regarding the psychological factors (= .40) are between
Extraversion-Agreeableness (r = .42), Extraversion-Intellect/Imagination (r =
.51), Extraversion- Satisfaction Autonomy (r = .43), Extraversion- Satisfaction
Competence (r = .46), Extraversion- Well-being (r = .45), Agreeableness-
Intellect/Imagination (r = .50), Agreeableness-Satisfaction Autonomy (r = .51),
Agreeableness-Satisfaction Relatedness (r = .53), Agreeableness-Satisfaction
Competence (r = .48), whereas the smallest negative correlations between
Extraversion- Frustration Competence (r = — .46), Agreeableness-Frustration
Competence (r = — .46), and Extraversion-Personal Accomplishment (r = —.45).

Regarding the European Union - Oriented factors, the largest positive
correlations (= .30) are between Extraversion-Europe 21 (EU Knowledge and
Teaching Approaches) (r = .30), Extraversion-Europe 22 (EU Projects and
Workshops/Courses) (r = .30), Agreeableness-Europe 21 (EU Knowledge and
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Teaching Approaches) (r = .28), Intellect/Imagination-Europe 21 (EU
Knowledge and Teaching Approaches) (r=.40), Satisfaction Autonomy-Europe
21 (EU Knowledge and Teaching Approaches) (r = .43), Satisfaction
Relatedness-Europe 21 (EU Knowledge and Teaching Approaches) (r = .33),
Satisfaction Competence-Europe 21 (EU Knowledge and Teaching
Approaches) (r = .49), Well-being-Europe 21 (EU Knowledge and Teaching
Approaches) (v = .37), Self-Efficacy-Europe 21 (EU Knowledge and Teaching
Approaches) (r = .41), Europe 11 (EU Functionality Knowledge) -Europe 12 (EU
Future), (r = .55), Europe 11 (EU Functionality Knowledge) -Europe 10 (EU
Institutions Functionality Knowledge) (r = .73), Europe 11 (EU Functionality
Knowledge)-Europe 13 (EU Citizen’s Rights) (r = .75), Europe 11 (EU
Functionality Knowledge)-Europe 21 (EU Knowledge and Teaching
Approaches) (r = .50), Europe 11 (EU Functionality Knowledge)-Europe 22 (EU
Projects and Workshops/Courses) (r = .43), Well-Being-Europe 11 (EU
Functionality Knowledge) (r = .33), Self-Efficacy-Europe 11 (EU Functionality
Knowledge) (r = .33), Satisfaction Competence-Europe 11 (EU Functionality
Knowledge) (r = .35), Satisfaction Autonomy-Europe 11 (EU Functionality
Knowledge) (r = .32), Europe 13 (EU Citizen’s Rights)-Europe 21 (EU
Knowledge and Teaching Approaches) (r = .45), Europe 13 (EU Citizen’s
Rights)-Europe 22 (EU Projects and Workshops/Courses) (r = .40), Europe 13
(EU Citizen’s Rights)-Europe 12 (EU Future), (r = .47), Satisfaction Competence
-Europe 13 (EU Citizen’s Rights) (r = .36), Well-Being-Europe 13 (EU Citizen’s
Rights) (r = .44), Self-Efficacy-Europe 13 (EU Citizen’s Rights) (r = .44), whereas
the smallest negative correlations between Personal Accomplishment-Europe
21 (EU Knowledge and Teaching Approaches) (r = -.37), Personal
Accomplishment-Europe 22 (EU Projects and Workshops/Courses) (v = —.36),
Anxiety-Europe 9 (EU Definition) (r = —.33), Frustration Competence-Europe 21

(EU Knowledge and Teaching Approaches) (r = -.26).
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Discussion and conclusions

The teacher cohort of the research demonstrates a significant level of diversity
in terms of both demographic and psychological attributes, including a wide
range of features. The average age of the study participants, 47.74 years, is a
clear indication of their extensive work experience, which is consistent with the
unique characteristics of the Greek educational system (Hatzichristou &
Lianos, 2016). In Greece, it is a widespread tradition for teachers to seek
permanent positions in the public sector after working as substitute teachers
for an extended period of time (Gkolia et al., 2018). This path is often associated
with the acquisition of numerous academic degrees, a tactic aimed at
improving one's qualifications and strengthening one's position within the
system. Gaining a competitive advantage through academic achievement
significantly influences the pursuit of long-term employment opportunities.
That is why many of them hold a master's degree.

Additionally, the research sample includes individuals with varying
levels of educational attainment, ranging from those in the early stages of their
employment to highly experienced professionals who have gone through
numerous stages of growth.

From a geographic perspective, the sample exhibits remarkable
diversity, as the majority of teachers self-identify as female and reside in both
urban and metropolitan areas. The demographic composition of the Greek
educational landscape is indicative of its complex and diverse nature. These
teachers are a combination of urban and metropolitan influences that may
affect their views on teaching and their educational methods (Berger & Lé Van,
2019). In addition, the high proportion of individuals in the sample group who

live in a common-law marriage illustrates a particular aspect of their personal
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lives that may affect their social beliefs and moral standards. The particular
elements of their own lives may intersect with their roles as teachers,
potentially influencing their pedagogical approaches and interactions with
students (Naemi, 2018).

The main occupation of teachers in the public education sector
corresponds to the organizational framework of the Greek educational system,
which occupies a central position in the broader educational context of the
country. This relationship underscores the importance of public education as
the primary medium for educational practice in Greece.

From a psychological perspective, these teachers exhibit several
personality traits. There is a positive correlation between extraversion and
agreeableness, suggesting on the one hand a tendency to cooperate, and on the
other to be responsible for others” needs. Previous studies confirm this finding
suggesting that the two constructs are usually correlated in a positive way (Fors
Connolly & Sevd, 2021; Tov et al., 2014). Teachers typically share their thoughts
and teaching methods with each other to increase students’ academic
motivation and enhance the learning experience (Radil et al., 2023). Some
participants’ intellect/imagination and independent thinking are underscored
by their resourcefulness and knowledge of autonomy. However, a subset of
individuals perceive dissatisfaction in their competence and level of personal
accomplishment, suggesting differences in self-confidence and perceived
success.

The identified correlations provide valuable insights into the
relationship between personality traits and interest in the EU. Specifically,
extraversion, agreeableness, intellect/imagination, and self-efficacy show a
positive correlation with EU knowledge and with EU teaching approaches.
This suggests that teachers with the characteristics of extraversion,
agreeableness, intellect/imagination, and self-efficacy are more likely to acquire

EU-related knowledge and use EU-related teaching approaches.
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The central role in overall life satisfaction is illustrated by a further set
of positive correlations between factors based on the concept of self-
determination, such as contentment with autonomy, relatedness, and
competence. It is consistent with a feeling of fulfillment from the experience,
which has nurtured autonomy, facilitated meaningful connections, and
reinforced one's sense of competence, which all seem to stimulate an interest in
EU issues. There is a tendency for individuals who are satisfied with meeting
these basic needs in all aspects of their lives to invest more time and effort in
EU education. The importance of overall satisfaction in shaping an individual's
engagement with EU issues and actions is underlined by such a finding.
Therefore, the needs of teachers in terms of autonomy, relatedness, and
competence should be duly taken into account by any intervention that is
designed to enhance teacher knowledge and motivation concerning their
familiarity with the EU. In addition, the values associated with the EU's
identity and development perspective can be considered to be compatible with
these needs. This implies the need to focus teachers' seminars on encouraging
flexibility in selecting activities, creating an environment for acceptance and
enhancing competence. These three basic needs should be coupled with a
growth in the scope of thinking and debate on EU values and knowledge
within different groups, as indicated above.

Specifically, teachers who have a deeper knowledge of the EU are more
likely to be familiar with approaches they learned while participating in EU
workshops/courses, such as flip classroom approaches, jigsaw approaches,
microlearning instruction, etc. These findings are consistent with the notion
that certain personality traits may lead teachers to seek and share information
about topics that are not necessarily related to national interests such as the EU.
These findings can also indicate the reciprocity between teachers' individual
characteristics and their involvement in EU learning and teaching practises.

When teachers are familiar with EU information and teaching experiences, they
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are more open to each other and have greater self-confidence, which may
further increase their participation in EU activities. These results can be used
in school interventions designed to increase teachers' interest in and familiarity
with EU functions and institutions.

A key connection between knowledge and engagement is highlighted
by the strong positive correlation found among different dimensions of
understanding about how the EU works, as well as a sense of interaction with
factors contributing to its functioning. It is more likely that citizens with a
deeper understanding of EU operations, institutions, and citizenship rights
would engage in European knowledge, teaching methods, and related
activities. For the facilitation of information sessions for teachers and group
discussions focusing on dissemination of EU news, with a view to increasing
individuals' motivation to take up an active engagement in EU issues, it is
therefore appropriate to properly consider the recommendations included in
these previous paragraphs.

Moreover, the negative correlation observed between anxiety levels and
the understanding of the EU definition suggests that teachers experiencing
higher levels of anxiety tend to have a less clear grasp of the EU concept.
Anxiety is often linked to cognitive impairment and increased stress (Robinson
et al., 2013), which can impede cognitive processing and make it challenging to
comprehend complex and unfamiliar ideas like those associated with the EU.
Given that participants' ages and years of work experience are included, this
finding is more important. Anxiety, along with low self-efficacy and
diminished well-being, can collectively impact one's cognitive function,
dampen motivation, and reduce overall cognitive capabilities.

The connection between teachers' emotional exhaustion and the EU
knowledge as well as their teaching approach is positive. The study subjects
may be dissuaded from taking part in more advanced teaching techniques due

to an unusually elderly age of 47,74 years. However, the recent study that has
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been suggesting a negative correlation between age and emotional exhaustion
is not supported by this finding (Anastasiou & Belios, 2020).

By contrast, individuals' success is correlated positively with EU
knowledge, teaching methods, European projects, and training courses which
are associated positively with the teachers' sense of achievement at work. On
the same wavelength, EU Institutions Functionality Knowledge and European
Institutions are associated with personal accomplishment. This finding
suggests that to cope with everyday stress situations, teachers can draw on the
EU as a source of motivation.

This examination of the psychological and EU predispositions of in-
service teachers opens a Pandora's box and presents results that are as
revealing as they are perplexing. To be more specific, the typologies of in-
service teachers can be delineated, particularly regarding their psychological
proclivities and their nexus with the pedagogical commitment to EU subjects.
These archetypes, which influence educational practice on EU themes, are an
essential tool for understanding multidirectional motivational and behavioural

paradigms.

Typology: The EU Pedagogy Enthusiast
The fundamental enthusiasm for EU affairs that underpins its
extraversion and friendliness is a characteristic feature of this archetype. These
characteristics make it imperative for them to have a cooperative educational
environment that promotes common approaches, which is consistent with the
basic values of the EU. This profile, however, implies a contradiction between
their collective EU ambitions for educational excellence and individual
achievement which is suggestive of the possibility of an inherently
motivational conflict. In this category, teachers can demonstrate the following;:
e A propensity for collaborative and cooperative pedagogical

engagement.
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e An interplay of individual performance and the shared aim of
education.
e A possible intrinsic motivational paradox that influences their

pedagogical strategies.

Typology: The intellectual researcher
Teachers in this type are characterised by their intellectual curiosity,
which gives rise to a deep understanding of the diversity of EU processes as
well as an appetite for questioning conventional teaching methods. While this
curiosity is a driving force for innovation in the field of Interdisciplinary
Applications, it has raised questions as to its relation with self-efficacy and
suggests that further empirical research may be needed. These teachers can
have the following characteristics:
e An intellectual vigor that can drive innovation in the teaching method.
e A potential for a mismatch between intellectual curiosity and
competence levels.

e A tendency to criticize teaching orthodoxy and innovation.

Typology: The multi-faceted motivator
The teachers who have motivational constructs that incorporate both
internal and external variables are included in this profile. Various factors
could influence their teaching in the field of European Union issues, including
altruism, institutions, policy, and personal interests. Their complexity suggests
that their professional development, teaching practices, and the evolving EU
geopolitical environment are intimately linked with these motivational

variables. Key features can include:
e A sophisticated motivational framework, influenced by both internal

and outside stimuli.
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e A dynamic interaction between professional development, practical
experience, and geopolitical change.
e The necessity of an introspective evaluation to further align their

educational strategies and motivation.

Typology: The Proactive EU Integrationist
Teachers who meet this criterion are taking an active attitude to the integration
of European issues in their curricula. It is not only their extraversion and
agreeableness that make them predisposed to the EU's collaborative culture,
but they may also lead to a confrontation between personal success and
broader European education objectives. This suggests there is a delicate
balance to be struck between individual academic success and collective
educational ambitions. These teachers can demonstrate:
e The incorporation of EU's views in their curricula, conscious or
unconscious.
e A potential conflict between individual pedagogical success and EU
participation in education.
e The fact that the personal achievement and overarching narrative of

learning need to be balanced.

Limitations
The use of self-reporting for demography and psychology data
collection from participants was a significant limitation in this study. The use
of this approach gives rise to the potential for a self-reported bias since
participants may give responses that they consider socially acceptable and
consistent with their image. Consequently, it is possible that the data could be

compromised by participants not being able to give a complete and truthful
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answer or withholding their answers. The integrity and reliability of a study's
results and conclusions may be influenced by the presence of inherent bias.

The transferability of findings from research is an important limitation.
In particular, the study addresses only a single group of teachers in Greece and
thus it is not possible to draw general conclusions on other groups of teaching
staff or geographical areas. Education systems, cultural backgrounds and
geographical areas can have an important impact on the views and attitudes of
teachers. As such, researchers and policymakers need to exercise caution when
concluding the study's findings from different learning contexts or
geographical areas.

This study clearly shows a correlation between teachers' personality
characteristics and their engagement with elements connected to the EU.
However, it does not focus on causal relationships or underlying processes that
contribute to the observed associations. To gain a deeper understanding of the
factors influencing these emotional characteristics and how they influence
teachers' teaching decisions, there is a need for an extensive investigation. The
mechanisms by which these variables link to each other should be investigated
turther in future research.

To obtain a one time perspective on the demographics and psychological
characteristics of teachers at an individual juncture, this study has carried out
a multiscale survey. Consequently, the research design makes it less possible
to identify definitive evidence of an association between these characteristics
and changes in them over time. The possibility to provide a more detailed
understanding of the dynamic nature of teacher characteristics and their
changing participation in education within the framework of the EU could be
achieved through long term Longitudinal Studies which involve systematic
tracking of variables over many periods.

The qualitative methodology used for this study is of some usefulness

in providing an insight into statistics, but over time it tends to miss the more
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detailed and contextual elements of teachers' perspectives and experiences.
Qualitative research techniques, e.g. depth of interviews or exploratory
questionnaires, were not included in the study design. The extent to which
teachers' motives, beliefs and questions concerning EU pedagogical
mainstreaming can be understood may be limited by the predominant focus on
quantitative analysis. It is advised that the next research initiative uses a
combination of methods to gain an overall understanding of this topic.
Overall, this study has several academic drawbacks, such as the
presence of self-report bias, difficulty to generalise findings, absence of causal
investigation, use of an overlapping methodology, and exclusive use of
qualitative data. These limitations must be acknowledged and overcome when
researching to enhance the depth and broadness of knowledge about the
complicated relationship between teacher characteristics and their

involvement with EU education efforts.



38

References
Anastasiou, S., & Belios, E. (2020). Effect of age on job satisfaction and
emotional exhaustion of primary school teachers in Greece. European Journal of
Investigation in Health, Psychology and Education, 10(2), 644—655.
https://doi.org/10.3390/ejihpe10020047

Antink-Meyer, A., Brown, M., & Wolfe, A. (2023). The Scientific Curiosity of
Preservice Elementary Teachers and Confidence for Teaching Specific Science
Topics. Journal of Science Teacher Education, 1-20.

https://doi.org/10.1080/1046560x.2023.2168858

Asderaki, F. (2008), Europe and Paideia. The European Higher Education
Area [Evropi kai Paideia. O Evropaikos Horos Anwtatis Ekpaidefsis], Athens:

Sideris, 587 pages [in Greek].

Bergbauer, S. (2018). Explaining European Identity formation. In Springer
eBooks. https://doi.org/10.1007/978-3-319-67708-8

Berger, J. L., & Lé Van, K. (2019). Teacher professional identity as
multidimensional: mapping its components and examining their associations
with general pedagogical beliefs. Educational Studies, 45(2), 163-181.
https://doi.org/10.1080/03055698.2018.1446324

Brislin, R. W. (1970). Back-translation for cross-cultural research. Journal of

cross-cultural psychology, 1(3), 185-216.

https://doi.org/10.1177/135910457000100301


https://doi.org/10.3390/ejihpe10020047
https://doi.org/10.1080/1046560x.2023.2168858
https://doi.org/10.1007/978-3-319-67708-8
https://doi.org/10.1080/03055698.2018.1446324
https://doi.org/10.1080/03055698.2018.1446324
https://doi.org/10.1080/03055698.2018.1446324
https://doi.org/10.1177/135910457000100301

39

Brown, K. (2020). When Eurosceptics become Europhiles: far-right opposition
to Turkish involvement in the European Union. Identities, 27(6), 633-654.
https://doi.org/10.1080/1070289x.2019.1617530

Clements, B., Nanou, K., & Verney, S. (2016). “We no longer love you, but we
don't want to leave you’: the Eurozone crisis and popular euroscepticism in
Greece. In Coping with Crisis: Europe’s Challenges and Strategies (pp. 53-71).
Routledge. https://doi.org/10.1080/07036337.2014.885753

Diener, E., Wirtz, D., Tov, W., Kim-Prieto, C., Choi, D. W., Oishi, S., & Biswas-
Diener, R. (2010). New well-being measures: Short scales to assess flourishing

and positive and negative feelings. Social indicators research, 97, 143-156.

https://doi.org/10.1007/s11205-009-9493-y

Etikan, I., Alkassim, R., & Abubakar, S. (2016). Comparision of snowball
sampling and sequential sampling technique. Biometrics and Biostatistics

International Journal, 3(1), 55.

Eurobarometer (2018). Standard Eurobarometer 89 “European Citizenship” Report.

Maastricht: European Union.

Fligstein, N., Polyakova, A., & Sandholtz, W. (2012). European integration,
nationalism and European identity. JCMS: journal of common market studies, 50,

106-122. https://doi.org/10.1111/j.1468-5965.2011.02230.x

Fors Connolly, F., & Johansson Sev4, 1. (2021). Agreeableness, extraversion
and life satisfaction: Investigating the mediating roles of social inclusion and
status. Scandinavian journal of psychology, 62(5), 752-762.
https://doi.org/10.1111/sjop.12755



https://doi.org/10.1080/1070289x.2019.1617530
https://doi.org/10.1080/07036337.2014.885753
https://doi.org/10.1007/s11205-009-9493-y
https://doi.org/10.1111/j.1468-5965.2011.02230.x
https://doi.org/10.1111/sjop.12755

40

Gkolia, A., Koustelios, A., & Belias, D. (2018). Exploring the association
between transformational leadership and teacher’s self-efficacy in Greek
education system: A multilevel SEM model. International Journal of Leadership

in Education, 21(2), 176-196. https://doi.org/10.1080/13603124.2015.1094143

Glynou, E., Schwarzer, R., & Jerusalem, M. (1994). Greek Adaptation of the
Generalized Self-Efficacy Scale. [Online] Available: http://userpage.fu-
berlin.de/~health/greek.htm (September 10, 2023).

Goldberg, L. R. (1992). The development of markers for the Big-Five factor
structure. Psychological Assessment, 4(1), 26—42. https://doi.org/10.1037/1040-

3590.4.1.26

Hatzichristou, C., & Lianos, P. G. (2016). Social and emotional learning in the
Greek educational system: An Ithaca journey. International Journal of Emotional

Education, 8(2), 105-127.

Jacobone, V., & Moro, G. (2015). Evaluating the impact of the Erasmus
programme: skills and European identity. Assessment & Evaluation in Higher

Education, 40(2), 309-328. https://doi.org/10.1080/02602938.2014.909005

Kyriazos, T. A,, Stalikas, A., Prassa, K., Yotsidi, V., Galanakis, M., &
Pezirkianidis, C. (2018). Validation of the Flourishing Scale (FS), Greek

version and evaluation of two well-being models. Psychology, 9(07), 1789.

https://doi.org/10.4236/psych.2018.97105

Lovibond, P. F., & Lovibond, S. H. (1995). The structure of negative emotional

states: Comparison of the Depression Anxiety Stress Scales (DASS) with the


https://doi.org/10.1080/13603124.2015.1094143
https://doi.org/10.1037/1040-3590.4.1.26
https://doi.org/10.1037/1040-3590.4.1.26
https://doi.org/10.1080/02602938.2014.909005
https://doi.org/10.4236/psych.2018.97105

41

Beck Depression and Anxiety Inventories. Behaviour research and therapy, 33(3),

335-343. https://doi.org/10.1016/0005-7967(94)00075-u

Malandrakis, G. (2018). Influencing Greek pre-service teachers’ efficacy beliefs
and self-confidence to implement the new “Studies for the
Environment’curricula. Environmental Education Research, 24(4), 537-563.

https://doi.org/10.1080/13504622.2016.1272672

Maslach, C., & Leiter, M. P. (2016). Understanding the burnout experience:
recent research and its implications for psychiatry. World Psychiatry, 15(2),
103-111. https://doi.org/10.1002/wps.20311

Mazzoni, D., Albanesi, C., Ferreira, P. D., Opermann, S., Pavlopoulos, V., &
Cicognani, E. (2020). Cross-border mobility, European identity and
participation among European adolescents and young adults. In Youth
Citizenship and the European Union (pp. 88-103). Routledge.
https://doi.org/10.4324/9780429281037-6

Naemi, A. M. (2018). Relationship between basic psychological needs
satisfaction with resilience and marital satisfaction in teachers. International

Journal of Educational and Psychological Researches, 4(2), 78.

R Core Team (2019). R: A Language and Environment for Statistical
Computing. Vienna: R Foundation for Statistical Computing. Available online

at: URL https://www.R-project.org/ (accessed September 2, 2020).

Radil, A. I, Goegan, L. D., & Daniels, L. M. (2023, February). Teachers’
authentic strategies to support student motivation. In Frontiers in Education

(Vol. 8, p. 1040996). Frontiers. https://doi.org/10.3389/feduc.2023.1040996



https://doi.org/10.1016/0005-7967(94)00075-u
https://doi.org/10.1080/13504622.2016.1272672
https://doi.org/10.1002/wps.20311
https://doi.org/10.4324/9780429281037-6
https://doi.org/10.3389/feduc.2023.1040996

42

Robinson, O.]., Vytal, K., Cornwell, B. R., & Grillon, C. (2013). The impact of
anxiety upon cognition: perspectives from human threat of shock studies.

Frontiers in Human Neuroscience, 7. https://doi.org/10.3389/fnhum.2013.00203

Ruiz-Alfonso, Z., & Leon, J. (2019). Teaching quality: relationships between
passion, deep strategy to learn, and epistemic curiosity. School Effectiveness and
School Improvement, 30(2), 212-230.
https://doi.org/10.1080/09243453.2018.1562944

Ryan, R. M., & Deci, E. L. (2017). Self-Determination Theory: Basic
psychological needs in motivation, development, and wellness. In Guilford

Press eBooks. https://doi.org/10.1521/978.14625/28806

Sawilowsky, S. S. (2007). Real data analysis. Oxford: Oxford University Press.

Schut, S., Heeneman, S., Bierer, B., Driessen, E., van Tartwijk, J., & van Der
Vleuten, C. (2020). Between trust and control: Teachers' assessment
conceptualisations within programmatic assessment. Medical Education, 54(6),

528-537. https://doi.org/10.1111/medu.14075

Schwarzer, R., & Scholz, U. (2000, August). Cross-cultural assessment of
coping resources: The general perceived self-efficacy scale. In First Asian
Congress of Health Psychology: Health Psychology and Culture, Tokyo, Japan.
https://doi.org/10.1037/0278-6133.19.5.487

Tov, W, Nai, Z. L., & Lee, H. W. (2014). Extraversion and agreeableness:
divergent routes to daily satisfaction with social relationships. Journal of

Personality, 84(1), 121-134. https://doi.org/10.1111/jopy.12146



https://doi.org/10.3389/fnhum.2013.00203
https://doi.org/10.1080/09243453.2018.1562944
https://doi.org/10.1080/09243453.2018.1562944
https://doi.org/10.1521/978.14625/28806
https://doi.org/10.1111/medu.14075
https://doi.org/10.1037/0278-6133.19.5.487
https://doi.org/10.1111/jopy.12146

43

Vangrieken, K., Grosemants, 1., Dochy, F., & Kyndt, E. (2017). Teacher
autonomy and collaboration: A paradox? Conceptualising and measuring
teachers' autonomy and collaborative attitude. Teaching and Teacher Education,

67, 302-315. https://doi.org/10.1016/j.tate.2017.06.021

Vedel, A. (2016). Big Five personality group differences across academic
majors: A systematic review. Personality and Individual Differences, 92, 1-10.

https://doi.org/10.1016/j.paid.2015.12.011

Verney, S. (2011). An exceptional case? Party and popular Euroscepticism in
Greece, 1959-2009. South European Society and Politics, 16(01), 51-79.
https://doi.org/10.1080/13608746.2010.538960

Verney, S. (2015). Waking the “sleeping giant’ or expressing domestic dissent?
Mainstreaming Euroscepticism in crisis-stricken Greece. International Political

Science Review, 36(3), 279-295. https://doi.org/10.1177/0192512115577146

Worth, J., & Van den Brande, J. (2020). Teacher Autonomy: How Does It
Relate to Job Satisfaction and Retention?. National Foundation for Educational

Research.

Wu, Y., Lian, K., Hong, P, Liu, S, Lin, R. M., & Lian, R. (2019). Teachers'
emotional intelligence and self-efficacy: Mediating role of teaching

performance. Social Behavior and Personality: an international journal, 47(3), 1-10.

Ypoftanti, M., Zisi, V., Zourbanos, N., Mouchtouri, B., Tzanne, P.,
Theodorakis, Y., & Lyrakos, G. (2015). Psychometric properties of the


https://doi.org/10.1016/j.tate.2017.06.021
https://doi.org/10.1016/j.paid.2015.12.011
https://doi.org/10.1080/13608746.2010.538960
https://doi.org/10.1177/0192512115577146

44

International Personality Item Pool Big-Five personality questionnaire for the

Greek population. Health psychology research, 3(2).



45

Annex

Motivate Teachers 4 Europe (Teachers’ version)
Part 1
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1. ®VA0 (kukAwoTe) :

A/ ©/AAAo:

[Tootipw va unv anavmow.

2. HAwkia:

3. ITowx elval 1) OLKOYEVELAKT) OGS KATACTAOT);
Avyapun/-og

Ye oxéon

Y& oOppwVOo ovpPiwong

‘Eyyaun/-oc (moAttuco/0onokevTuco yauo)
Xnoa/-og

Le duikotaon

AwxCevypévn/-og

[Tootipw va unv anavimow.

AAAo. TTapakaAovue mEoodlogloTe:

4. Exete maudix; Av vai, Tt nAkia éxovv; Mmogeite va emiAéfete
MAQATIAV®W ATO Ui ATIAVTI|OELG.

Aev éxw madia.
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Nai, madx K&tw Twv 5 eTwv.
Nay, madwix nAwctag 5- 10 etwv.
Nay, ik nAwctag 11- 18 etwv.
Nat, ok avw twv 18 etwv.

ITootipw va unv anavtmow.

5. IToto elval TO €TIOLO OLKOYEVELAKO ELOODN UK OAG;
éwg 10.000 €

10.001- 15.000 €

15.001- 20.000 €

20.001- 25.000 €

25.001- 30.000 €

30.001- 40.000 €

40.001- 50.000 €

50.000 € kat dvw

[TeoTiuw va unv anaviow.

6. ITowa amod TIc axoAovOeg KATIYOQIlEG TEQLYQAWPEL KAAVTEQA TNV
TEQLOXT] OTNV OoTola Ceite;

MnToomoAttiko kévto (Tt.x.: AOTva — @ecoaAovikn)

Aotko kévrto - IToAN

KwpomoAn

AypoTtikr) meQLoxT)

AAAo. ITapaxkaAovue mEoodloploTe:

7. IIowo etvatr to pog@wTiko oag eninedo; Ilagakalovue emAéEte To
AVWTEQO EMIMEDO TTIOVOWYV OAG.
Amogortn/-oc AaokaAeiov

Amogortn/-og Iavemotnuiov
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Metantuyakr/-6¢ @ortrtoa/-1g

Katoxog Metamtuxiakov TitAov Lmovdwv
Yroyrpa/-oc Awddktooag

Katoxog Awaxtogkov TitAov Emovdwv

AAAo. TTapakaAovue mEoodlogloTe:

8. IIoto amdé Ta axoAovOa meQLYQA@EL KAAVTEQA TNV TEEXOLOK
EQYAOLAKT] 0AG KATAOTAOT);, MTogeite va emiAéEete maganavw and pia
ATIAVTIOELG.

AtevOvvToa/-vic 1) Ipototapévn/-og

Moviun/-og ekmadevTikog
AvanAnowrtow/-1g

Qpopiobia/-10g

AAAo. TTapakaAovue mEoodlogloTe:

9. Etn didaxTikng epumelgiag

Avyotego amo 1 étog
1-5 ¢t

6-10 ¢t

11-15 ¢t

16-20 é1n)

20 + £t

10. EoyaCeote g€ dnpooto 1 dLwTiko oxoAeio;
Anuooio
[drwtikd

AAAo. TTapaxkaAovue mEoodlogloTe:




11. e motax PaOpuida exmaidevong epyaleorts;
IMowtoPaOuia
AevtegoPaduia

EnayyeApatucd Avketlo

AAAo. TTapaxkaAovpe mpoodilogiote:

48
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Part 2

Lroixeia yia tnv Evpwnaikn Evwon

1. IIwg O kEivate TNV MAEOVOR KATAOTAOT O Kabévav amd Tovg

axoAovOovg toueig;

IToA | Apxet | Ovte | Agket | IToA | Ae ITootiu
U a KoK a U | yvwol | wva
KK | Kakn n kaAn | kaA | Cw unv
N ovte N anavT)
KA ow
n
1 [Tnv eAAnvikn) | 1 2 3 4 5 6 7
owovoulia.
2 | Tnv evowmaikt) | 1 2 3 4 5 6 7
owkovoula.
3 | Tnv naykoopa |1 2 3 4 5 6 7
eveQYeLlakT) kolom).
4 | Tnv 1 2 3 4 5 6 7
TEQPAAAOVTIKT)
vroPaduon  kat




mv KALUATIKT)

aAAayn.
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Tnv TIQOAOTILOT
Twv  avOowmnivwv

OKALWHATWV.

Tnv TTAYKOO UL
TIQOOPLYIKT] KAl
HETAVAOTEVTIKT)

Kkolom).

Tnv TIQOOWTILKT)

oaG

ETIYYEALATIKT)
KATAOTOON
(Amtavtjote  povo

Qv 0aG APOQA.).

Tnv
TIOOOWTIKN/OKOYE
VELXKN] OLKOVOULKT|

KATAOTOOM

oaG.

Tnv katdotaon g




ATIAOXOANONG OTNV
EAAGda.
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1 [Tnv TIOLOXT)
0 | exmadevtikwv
UTNEECIOV  OTNV
EvopwTn (X
VAIKOTEXVIKEG

LTTOOOUEQ).

1 [Tnv TILOXT)
1 | exmtawdevTiKWV
LTINQECIWY 0TV
EAAGOa (Tt X
VALKOTEXVIKES

LTTOOOUEQ).

2. Ot emopevol dwdeka unveg Oa etvau

000V aPOQA:

TToA

KK

ol

Apxket

Kaxol

Ovnte

KAKO

ovte

KaAvtep

oL

TToAVU

KaAUTE

QoL

Ae

YVwoLC

[Tootiu
W Vo
MV

ATV

ow
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KaAO

otV
OLKOVOULLKT)
KATAOTAO

otmv EAAG&da.

otV
OLKOVOULLKT)
KATAOTAO

otv EE.

otV
TIAYKOO UL
EVEQYELAKT)

kolom.

otV
TteQIPaAAOVTL
i

vToPA&O Lo
KA mv
KALUATIKT)

aAAayn.




otV
TIQOXOTILOT)
TV
avOpwmnivwv

dUKALWHATWV.
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otV
TIAYKOO UL
TIQOOTPLYIKT)
KA

HETAVAOTEVTL

kN kotom.

otV
TIQOOWTILKT
Hov

My yeApATL
K1) KATAOTAOT
(Amavtnote

HOVO av 0ag

aPoQA.).

otV
TIQOOWTILKT)/OL
KOYEVELXKT
OLKOVOULLKT)

KATAOTAOT




Hov.
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otV
KQTAOTAO

™m¢e

anaoxoAnong
otv EAAGda.

10

oTNV  TAEoXM
EKTIAOEVTIKQ
VvV UTNQEETLWV
omv EAAada
(Tt

VAIKOTEXVIKEG

LTTOOOUEG).

11

oTNV  TAEoXM
EXTIALOEVTLKW
V  UTNQEECLWV
otmv Evpwnn
UH'E:

VAIKOTEXVIKES

LTTOOOUEG).




3. Tevika, n anoyn mov éxete yia v EE eivau:

TIOAD aXQVITIKT).

QOKETA QVNTIKN.

oUTe aQVNTIKN oUTe OeTikn.

apketd OeTikT).

TOAV OeTun.

Ae yvwoiCw.

ITootipw va unv anaviow.
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4. TIwg kaBéva anod ta magakATw enifeTa MeQLYQAPEL TNV Amoyn mov

éxete yia tnv EE;
Ileprypdpser Ileprypdupst Obte Ilepryplpar TTeprypéper As [IpoTip
ToRD OPKETA AovBaopevo UPKETA S VoL Py
rovBoocpsve | lovBoopsva | oUTE cOOTA GOOTA o VRt IOV TH O
1 | Excuyypoviotuc 1 2 3 4 5 6 7
2 | Anpoxponikyg 1 2 3 4 5 6 7
3 | Ilpoctatevnixng 1 2 3 4 5 6 7
4 | Amoteheoponikn 1 2 3 4 5 6 7
5 | Texvorpatuc/ 1 2 3 4 5 6 7
I pagsiokpotian
Aldo.
6 | IMopaxohodus 1 2 3 4 5 6 7

TPOCHOPLGTS.
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5. 1000 epmoTeEDEDTE TOVG MAQAKATW EVQWTATKOUG Oeoovg;

KaBoA | Aty | O0t | Apke | TToA Ae Aev éxw | TTootiu
ov 0 € o v YVwollw aKovoEL W va
Aty eav TOTE YIX pnv
0 TOETIEL VX oV aTavT)
out oV OUYKEKQLU ow
€ EUTILOTEVO évo
TIOA Ha. EVOWTIALK
U 0 Oeopo.
1| To 1 2 3 4 5 6 7 8
Evownaiko
KowvopovAlo
2| Tnv 1 2 3 4 5 6 7 8
EvpwTnaikn
Emtoom)
(Kopiowov)
3| To 1 2 3 4 5 6 7 8
Evpwnaiko
ZuppovAto.
4 | To 1 2 3 4 5 6 7 8
YvpupovAo




als
Evpwnaixng

‘Evwong.
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Tov
Evowmnaio

Awxpecora

n.

Tov
Evownaiko
Opyaviouo
ITeolBaAAov

TOC.

To
Evpwnaiko
Kévtpo vwx
mv
Avamtuén
als
EntayyeApa
TIKT)G
Kataotiong
(CEDEFQOP).

Tov

Evownaiko




ExteAeotikod
Opyaviouo
Exmaidevon
c KA
IToArtiopov

(EACEA)
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Tov
Opyaviouoé
OepeAwdw
%
Awcowpdtw
% gals
Evpwnaixng
‘Evwong
(FRA).

onAwosetc.

6. EmuAééte oe moto PaOpo ovp@wvelite 1] dLa@WVELTE He TIG TAQAKATW

Awxpw

V@

Awxpw

V@

Ovre
dxpwv

W OVUTE

Youpw

V@

Youpw

V@

Ae

Yvowol
Cw

ITootip
W va

pnv
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aToOAvT CLHPW aToAvT aTavT)
o1 V@ ol ow
I'vwollw Mg 1 3 5 6 7
Aettovpyel 1
EE.
Enibvpcd  va 1 3 5 6 7
H&Ow
TLEQLOOOTEQN
Yi&x TO TG
Aettovpyel 1
EE.
Katavow 1 1 3 5 6
Aeltovyia
™g
EE.
I'vwoillw  Tig 1 3 5 6 7
aélec kaL TIg
aoxéc ¢ EE.
EniOvpad  va 1 3 5 6 7

HaOw
TLEQLOOOTEQN

Y g aéleg




Kal TG aQXEég

¢ EE.
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Ta
OULUPEQOVTA

™e

EAAGOaG
Aappavovtal

ooPaQd

vmoymn otV

EE.

QeeAeitar 1
EAAGOa  amo

TI OVUHUETOXT)
™c otV EE.

H amoymn g
EE «petoder»

TIAYKOO UG,

H

TIYKOOULOTIO

(mom etvat




Hlx  evkalpia

Y

OLKOVOULLKT)

QAVATITUED.
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10

H EAAGOa B

HTTOQOV0E VX

AVTIHETWTTOE

L KaAVTEQA TO

HEAAOV €KTOG

EE.

11

[Toémer  va

Aappavovtal

TLEQLOOOTEQEG

ATIOPATELS O

emtirtedo EE.

12

H nayxoéopia
EVEQYELOKT)
kolor pmopet
va
AVTIUETWTILOT
el
ATIOTEAETUAT

KA pe




HéToa
otoLENS amo
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v EE.
13| H 6
TteQLPaAAovVTL
i
vrtoBAaOuon
Kal n
KALUATIKY
aAAay)
HTTOQOVV  va
AVTIUETWTILOT
ovv
amoteAeopat
(1196 SN VEI 0
HETOA
OTNELENG Ao
v EE.
14 |H moAirtkn) 6
Kat 1 0pdon

¢ EE otov
oHé TV
avOownivwyv
IKALWUATWV

elvalt




amoteAeopat

KéG.
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7. Lxetika pe 1o péAAov e EE eipat ...

TOAV anatovdoén/-oc. 1
AQKETA ATALOLOd0EN/-0G. 2
ovdéTeQN/-0G. 3
AQKETA alo10don/-oc. 4
TOAU atot0do&n/-og. 5
Ae yvwollw. 6

[TooTw va unv anaviow. 7
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8. EmiAéEte o€ moto PaOUO ovp@wVELTe 1) DLAPWVELTE LE TIC MTAQAKATW

OnAwoselc.
Aupw | Alxpw | OvVte | Zopgpw | Zopew Ae | ITpoTua
V@ V@ dlapwv V@ V@ Yvowol | va unv
amoAvt W ovte amoAvt Cw ATV
a oLUPW a ow
V@
1| AwBdavou 1 2 3 4 5 6 7
aL oTL
elpo
ToALTNG
™¢ EE.
2 | TvwoliCw 1 2 3 4 5 6 7
mowx elvat
™
ducatwpa
T& MOV WG
TIOALTNG
¢ EE.




3 | OéAw va 1 2
YvVwelow
TEQLOOOTE

X Ylx Tx

ducatwpo
TX HOV WG

TIOALTN)

™¢ EE.
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9. H Bayévela oag eiva:
EAAN vV

AAAN/AAAEG

10. BAémeTe TOV £aLTO OGS WG...:
EAANV©a/EAAN VA pévo.
Evowmnaia/-o povo.
EAANvda/EAANVa kat Evpwnata/-o
Kavéva amnd ta naganavo.

Aev E€ow.

[Tootipw va unv anavimow.
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11. '‘Exete OUPUETATXEL O KATOLO TTQOYQAUUAX XOT|UATOOOTOVHEVO A0

v Evgwnaixn Evworn);
Nad.

Oyt
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12. X¢ MO0 AMO TA MAQAKATW TQOYQAUUATH E£XETE CUUUETATYEL

(nmogeite va emiAéEeTe MEQLOOOTEQEG ATO pia amavTroels); Multiple

- Kinmuomnra @ortntoiwv/-twv v Zmovdég
- Kinmuétnra @ortnrowwv/-twv v Ioaxktucr) Aoknon

- Kwnmueomnta yux Néovg — AvraAdayéc Néwv, Baowr) Aoaon 1 (KAI-

Kuwntuomrta)

- Kwnmémra vy egoyalopevovg otov topéa e NeoAatag (Youth

Workers), Baown Apaon 1 (KAT-Kivntikodtnta)
- ZxoAwn Exntadevon, Baowr) Apaon 1 (KA1-Kivntikotnta)
- Avwrtatn Exkniatdevon, Baown Apdon 1 (KAT-Kwvntkotnto)

- EnayyeApatkn Exmaidevon xkar Katagrtiorn, Baowr) Apdon 1 (KAI-

Kuwntuomra)

- Exmaidevon EvnAikwv, Baowr) Apaon 1 (KA1-Kivntikotnta)

- ZxoAwr) Exkntatdevon, Baowr) Apdon 2 (KA2-Lroatnykéc Zuumpaelq)

- Avotatn Exnaldevon, Baowr) Agdon 2 (KA2- Zroatnykés LUUTOAEELS)

- EmayyeApatcr) Exmaidevon kar Katdotion, Baowr) Agdon 2 (KA2-
Zroatnyués ZUUTIOAEELS)

- Ekntatdoevon EvnAikwv, Baowr) Apaon 2 (KA2- roatnyucéc Zupmodéelg)
- Apaoelg Jean Monnet

-XxoAela ITpéoPerg tov Evpwnaikov KotvopovAiov
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- AAAo. TTapaxaAovpe mpoodilogloTe.

13. Zag evOLA@EQEL VA EVIUEQWVEDTE Yix Oépata mov a@ogovv:
omv EE yevikotepa.
otV EAA&da we péAog g EE.

OTIG TIAOX EG KA duvATOTNTEG TIOV UTIOREL VX £XELT) XWOA OGS WG EAOG TNG

EE.

AAAo. TTapakaAovue mEOOdIOQLOTE.

14. ITowa mnyr Oewgeite aldmioTn, yia va evruegwveaTe yia Oépata
¢ Evgwnaikrc Evwong (umopeite va emiAéEeTe MeQLOOOTEQES ATO i

ATIAVTNOELG);

TnAedoaon.

Padidpwvo.

‘Evtumog TOmog (Tt.x.: e@nueQldeg, eQLOdIKA K.ATL.).

Evnueowtikeg totooeAldeg.

Evnueowrtikéc oeAideg e EE

Europe Direct tng megipépeldg pov

Méoa Kowwvikrg Aiktvwong (m.x.: Facebook, Twitter, Instagram x.A7t.).

DA KO Kat okoyevelakod TeQlBAAAOV.
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ATO TEWTOROVALEG TWV TTOALTIKWV KOUUATWV.
ATO TOUG EVEWPOVAEVTEC.
Aev evnueowvouat Wiaitepa.
[Tootipw va unv anavtmow.

AAAo. TTapakaAovpe mTEOOdIOQIOTE.

15. Kata tn didpkela tTwv omovdwv oag, éxete magakolovOnoet

panuata yia tnyv EE;
No
Oxt

[TeoTiuw va unv anaviow.

16. 'Exete magaxoAovOroet empo@@wtikod oepvagto yia tnv EE;
Noau
Oxt

[Tootipw va unv anavmow.

17. @ewpeite 0TL XoeLdleate empdopwon yia tnv EE;
Noaut

Oxt
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[Tootipw va unv anavmmow.

18. EmiAéEte o€ moto PaOUO OCLUPWVELTE 1] DIAPWVELTE UE TIG TAQAKATW

onAwosets.

Awpowv | Aurxpwv | Ovte | Zoppw | Zupew Ae ITootiu
(e [ dxpwv V@ v Yvooll | wva
amoAvt W ovTe aToOAvT W pnv
a OLUPW o ATV
V@ ow
Ocwow Ot 1 2 3 4 5 6 7
Ol  YVWOELS
Hov  etvat
AQKETEG, VI
va  Owa&w
v EE.
I'vwollw Tig 1 2 3 4 5 6 7
Tadaywy
ég pe@oddovg,
Yo va




dWwaéw TNV
EE.
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I'vwotCw
TG va
XonotpoTot
@ ™
nelara
eQyaAeia
Yo )
ddaokaAia
¢ EE (m.x.:
quiz,

T viox).

I'vwoilw va
XonotoTot
@ ot
ddaokaAia

Ywx tnv EE

He@ddovg
Propatiknc

nadnong.

I'vwollw va

XOTOLHoTIoL

w o




OLAOKAALX

Ywx tnv EE

™mv
TIQOCOUOLWOT

n.
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I'vwoiCw va
XONOLHoToL
@ o
ddaokaAioa

Ywx tnv EE

™mv
QXVEOTQOAUE

vn taén).

I'vwoilw va
XonotoTot
[ o
dwaokaAio

Ywx tnv EE

™) ULKQO-
uadnon.

I'vwollw va

XOTOLHoTIoL

@ ot




OLAOKAALX

Ywx tnv EE

m  HEBodO
mtaaCA

(jigsaw).
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I'vwoiCw va
XonotoTot
@ o
dwaokaAioa
ywx v EE

TIC TEXVEC.

OéAw vau
OUVUMETEXW
oe
ETIHOQPWTL
K&
OEULVAQLX

Ywx tnv EE.

Oewow
ONHAVTIKY
m
OULUMETOXT)
(of3

EVLOWTIATKA




TROY QAU

TAK.
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Oewow
ONHAVTIKY
m
ddaokaAia

Ywx tnv EE.




Part 3

MNpwtn Evotnta
Epwthpatoldyio IPIP Big-Five personality questionnaire

ITic ozAidzc mou akohouBolv, umdpyouv dpdosi Tou mEpypddouy cupmEpLhOpEC
avBpwnwy. Zoc mapakadw va ¥pnoLonoloeTe TIC anavThoslc mou Bpiokovral Simha
oz kabe mpotaon ywa va nepwypddste mooo motd kabs mpotaon mepypadet
godc. Nepypdlts Tov EqUTO ooc OMwC £l0Te auTh T oty ko oY1 onwe Bo Bihate
va Aoaotav  oto  péEAov. NMepypalite Tov s0utd ooc OMWC EAMKPWE  Tov
avtihapfaveote oe ay£on pe dhouc avBpwroug to Wiou diAou kot mepinou g (o
nAwkiac. NMa va propsite vo meplypdieTs Tov E0UTO 00¢ HE ELMKPIVELY, OL QOVTAOELS
oog EvoL avvUES KOl EUTTLOTEUTIKEC. Zac mapakahoUps va blafdosts kabe mpotaan
TIPOOEKTIKA Kail KUKAWOTE Tov aplBpo o avTloToyel oty mpaTaor mou eMmAEYETE.
1= KaBoAou avTumpoowneuTike, 2=Niyo avTIMPOTWITEUTIKG, 3=A&V UMOpwWw va
anodaciow, 4=Kanwe avTuposwiteuTIKe, 5=MoAl avTImposwiEUTIKG

1. Eipoun {wn og éva mdprL. 1/2(3|4|5
2. AwBavopat pkpo evbiadépov yia tov umdhommo kdopo. (1123 (4|5
3. Eipol mdvrote mposTolUaopEYn/-0C. 1/2(3|4]|5
4, Ayxwvopal eUKoAa. 1|/12(3(4|5
5. AwBétw éva mholalo AsEhoyio. 1/2(3|4|5
6. Asv pw modl. 1/2(3|4|5
7. Evbwadepopat yia ta dAha dropa. 1/2(3|4|5
8. Adrfvw Ta mpdypatd pow oAdyupa. 1/2(3|4|5
9, Eipon yahapn/-oc TIc neploodTepec dopac. 1/2(3|4|5
10. AvakohsUopal va katavorow abnpnuévec bEsc. 1/2(3|4|5
%1. AwoBdvopal dveta otav fplokopal avdpeoa os dhha 1l213lals
dropa.

12. NpooPdarw ara dropa. 1/2(3|4|5
13. Aivw mpoooyr| oTic AeMTopEPELEL. 1/2(3|4]|5
14, Avnouyw yua Siddopa mpdypota. 1123|445
15. Eyw Zwnpn ({wvtavi) davraoia. 1/2(3|4|5
16. MpoTiuw va PEVw OTO MAPAoKAYLO. 1/2(3|4]|5
17. Zupndoyw pe to guvonoBnpota twv dMwy atouwy. 1|/12(3(4|5
18. Ta kavw dvw KATW. 1/2(3|4|5
19, ¥mdvia viwBw peayyolia. 1/2(3|4|5
20. Asv svbladépopal yua adnpnuévec tésc. 1/2(3|4|5
21. Apyilw oulntrosLc. 1/2(3|4|5
22.' Azv evBladEpopal yua Ta mpofAfpata Twy dAAwy 1l213lals
aTOpwWv.

23. Kdvw Tic «ayyapeizcy apiowc. 1/2(3|4|5
24, EvoyhoUpat sUKoAQ. 1123|445
25. Eyw efanpeTikéc 168ec. 1/2(3|4|5
26. ‘Exw shdyoTa mpay o VoL T, 1/2(3|4|5
27. Eyw svaioBntn kapbid. 1/2(3|4|5
38 Tuyvd Eeyvw va Palw Ta mpdypoTa Tiow ot gwoTr ToUg 1l213lals

gon.
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29. Avaotatwvopol eUKoAd. 1(2|3|4]|5
30. Asv £yw peyahn davraoia. 1(2|3|4]|5
31. Mihw pe morhd kol SiadopeTikd dTopa oTa mApTL 1/2(3|4|5
32. Asv evbladEpopal mpayatikd yia ta ahho dropa. 1/2(3|4|5
33. Mou apéoel n Tdain. 1/2(3|4|5
34, H &uabeon pou alhalsl Suaprwc. 1/2(3|4|5
35. Eipon ypriyopn/-oc oto va kataAaPaivw mpdypoto. 1({2|3|4|5
36. Asv pou apéosl va TpooeAkUw TNV TIpOCOYT TIAVW LoU. 1({2|3|4|5
37. Bplokw ypovo va adlepwow os dAha dropa. 1(2|3|4]|5
38. Amodelyw auTd ToU TIPEMEL va Kavw (Ta kabrkovtd 11213lals
pou).

39. Exw ouyveg evarhayec otn duabeon pou. 1(2|3|4|5
40. Xpnowonow duokohec AEEELC. 1(2|3|4]|5
41. Asv pe evoyAel va e{polL TO EMIKEVTPO TNC MTPOCOYXTC. 1(2|3|4|5
472, AwBavopol Ta ocuvoloBnuota Twy dAAwy aTopwy. 1(2|3|4|5
43. AxkohouBuw Eva Tpoypapa. 1(2|3|4|5
44, Exveupilopal evkola. 1({2|3|4|5
45, Adepwvw Ypovo yua va aflodoyw Ta mpayparta (mou 11213lals
Kavw).

46. Eipow nouvyn/-oc otav Pplokopol avapeoa o E2va aTopa 11213lals
(aTopa mouw &2 yvwpilw).

47. Kdavw ta dropa yUpw Hou va aloBdvovtol aveta. 1(2|3|4|5
48. Elpon akpipric otn douvdewd pou. 1(2|3|4|5
49, Fuyvad awoBdavopon pehayyolika. 1({2|3|4|5
50. Eipon yepatn/-oc 1bgec. 1(2|3|4]|5




77

Aso0Ttepn EvoTnTa
Brief Resilience Scale (BRS)

Zmv Agotepn Evomnto, owPacte TPOGEKTIKA TIC MUPUKATO onAmcel. Ta
KaBe onimon emAie€te Evov oplBpo amo o 1 £mg To 5, Yo va OElEETE OE TOLo
Poubuo swpmveite 11 copeoveite pe v Kabe Tpotacn. Mr OKEQTEGTE TOAD
TIG QITOVTINOELS OOC- Ol UPYLKES OO OKEYELS Eival ouvI|BOC oL KAADTEPEC.

1. ZuvrABwe avakdunTw ypriyopo LeTd and Suakohisc.

1 2 3 4 2
Magpuve Aagova  Outs Zupgpove Zuppove
AmoAvta ouppwve AnmdAvta

Outs
Srapuve

2. AuokokeDopal va Ta BydAw MEpa e OTPECOYOVT YEYOVOTA.

3. Aev pou maipvel oAl ¥povo va avakdp)w and atpegoyova yeyovoTa.

4. Mou eival SUokoho va emavalBw ypriyopa, OTHY KOTACTAON TIOU HUoUY TIpw, 4Tav
oUMPaivEL KATL KOKO.

5. ZuvnBuwg ta Pyafw mepa 1e Tic duakodiec ywpic moAhd mpofhnpata.

6. ZuviBwe pou maipvel apkeTO ¥povo v EEMEPAcW Ta EPMOdLE TTIOU avTIPETWIT W
oth Wi pou.
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Tpitn EvotnTa

A) Khipoko iKevomoinons Kol eroyonTEvoT)C puotkay wuyolovikdv avaykoy (BPINSNF)

TTopaxdte, oo pOTAELE 70 To £00C TOV SUTSPLOY TOL Tpayuatikd ysts o (of oo [epoxalobus
Swpacte mpooetd kobeve oo To. mopoxdte ototyete. Mropsite va emisiets amd o 1 £og 0 5 1
va dnhodoste Tov Pebud otov onoio 1 dfimaon sivor aknins e sadc o= autd To onusio ™z {onc oo

1 2 3 4 (7]
KaBo6iou EvtsAog/AnoAvta
aAnBig aAnfig

1 By o oiobnon smioync kot shevbepioc oo mpdypate o 1 2 3 4 5
ovorouPave.

2 Tonsprocdtepo omd To TPAYUETO oD Kive Tevidabo covva 1 2 3 4 5
HIIPETELS.

3 Nuabo o1t dropo e o omoie vordlopo voral ovion Kot aouTd 1 2 3 4 5
YO LLEVIL

4 Nuabo amoxdewopsvn/-og oo Ty opdda oty omoto Beho v 1 2 3 4 5
OV,

3 Nubdbo olyovpr)y/-0c OTL LTOPH VI KOVE TO TPAYLLOT KoAd. 1 2 3 4 5
Eym coPapéc appifolisc v To v WTopo v KEVe TPAEYLTTe

6 -, 1 2 3 4 5
KothG.

7 Nunbom 611 o1 emopdsess pov wvtiotontpilovy autd 1 2 3 4 5
oV mpaypaTid 8o,
Nunbo ot evorpkalopo vo kive ol mpoyuete mov bz Go

8 . . 1 2 3 4 5
EMELEYO VO KOVED.

0 Nuobo wovta pe dropo mov vordlove Tuo LEVEL Kot J1o TOUG 1 2 3 4 5
omoiovs vorul DO Ko £

10 Nubdbo o1t To drope mow Eyouy onuacie Yl Pave Sivet Yyoypo 1 2 3 4 5
ol CTOUOKPE CITEVAVTL LY.

11 | Nuobo wovi/-0¢ o8 aoTd mou Kive. 1 2 3 4 5

12 | Nuobo oroyontevpévn/-oc we molles oo Tis emO0oEeL; Lov. 1 2 3 4 5

13 Nubdbo o1t ot emioyEs pov skgpdlovy quTo OV TPOYPOTIKG 1 2 3 4 5
sl

14 | MNuobo ot melope vo wive mapa modhd Tpdypeto. 1 2 3 4 5

15 | Nuobo xovia pe ailo GTON TTOU EX00V OGO 710 LEVTL. 1 2 3 4 5

16 By trpv evTimomor ) OTL ToL Ao L TO 001l TEPVER ¥POovo U 1 2 3 4 5
ovrimaboty.

17 | Nuobo wovi/-00 v eTTiye Tovs OTOYonS Lo, 1 2 3 4 5

18 | Niobo ovecspdleio Yo TS WovoeTTES Jov. 1 2 3 4 5

19 | Niobo 6Tt ®ive ot Tou TPOYILETKG 1LE EVHLupEPEL. 1 2 3 4 5

20 O wefmpeprvac pov dpactrpudtres powlony pe e 1 2 3 4 5
A VGIS0 VITOYPEMGEWY.

21 | Niudbo «{soTacids e To dTope e To ool TEpVAm Fpavo. 1 2 3 4 5

22 | N OTL o1 GYECELS IOV £ £V OTADE EMPUVELIICES. 1 2 3 4 5

73 ]:Jlmﬂm 6TL PIope Vo GAOKATPOCE pe EmTuyic 1 2 3 4 5
fuoKoksc epyociss,

24 | Nidbo arotuymuévy-og efoitias Tav iofdv mov Kive. 1 2 3 4 5
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Téraptn Evotnta
Epistemic Trust General — 15 items — 2022 Version GR updated
NapakahoUpe SlafdoTe MPOCEKTIKG TIC MOpaKATw mMpoTdoelc. Mo kdBe mpotaan
emihélte évav aplBud and 1o 1 éwg to 7, yia va deifete o mow Pabud Swudwveite
oupdwveite pe v kKOs npdtacon. Mn okédteots Mok TIC AMOVTIOELS OUC- OL OPYIKEC

oo anmavtnozsLg elval cuvriBwe ol KahlTEpE.

Xpnowomotote tnv akéAoudn khipoka and 1o 1 fweto 7:

1 2 3 4 5 6 7
Arcedprovid , MdAkov Otz MEA Ao :
, A . v . Zupdunve
omoAuTa aduva Suoubrovi uuu;bmvwlfcllutf cupdwve oMb amoduta
Suoovio

1. ZuvnBuwce Intéw cupfouléc amd dlha dropa, 6Tav EXw Eva MPOooWITKS TPOBAN L.

2. Mou gival o e0koAo va epmoTelopalL Kol v adopowwvi mAnpodopiac, OTAV UTEC TTPOZPYOVTAL OTIO
KamoLa/-ov mou pe yvwpllel kahd.

3. Npotipuw va Bplokw povn/-oc pou npdypata oto Swabiktvo mapd va {ntéw mhnpodopiec and diha
GO,

4. TuvrBwce bev akohouBw Tic oupfouléc mou Taipvw anod Ao dropo, akopa Ko otav Bewpw 6T
umopel va elval owoTéc.

5. Ito mapeABov, yw kpivel havBaopéva moweg/-oug émpene va moteliw KoL Je Eyouv EKPETOANEUTEL

6. Zuyva viwBw ot Ta dropa dev katahafaivouy Tt 82w Ko TL Exw cvdykn.

7. Zuyva Bswpolpon adehnc, eneldn morevw oxebdv onibrmote pou Aédve ddha dropa.

8. Orav phdw pe Suadopstika dropa, meilBopal s0koAa amod 0o pou AEVE, aKOO KL v aUTA Elvol
SiadopeTIKE amd oTIBNTOTE MICTEUM TTPONYOU LEVIIC,

9. JulnTWVTac pE dTopa Tou pe yvwpilouv mohl kawpod, pe BonBd va avakoAUTTw VEEC OMTIKES YLo TOV
E0IUTO pOU.

10. Bplokw moho yxpriowo va paBoivw and oo pou Aéve ailo Gropa yLo TIC EUMELPLES TOUC.

11. Av Sziyvelc peydhn eprotooivn g8 aUTd Tou gou Aéve dlha dropa, sival moAo mibavo va
mAnywBzic.

12. Otav kamowa/-o¢ pou AEEL KATL, N dpecn avtibpaon pou sivol va avapwtnBw ylo mowov Adyo pou To
AeeL

13. Exw mdpeL moAl ouyvda oupPoulég amo «AdBoc dropa».

14. Mou &youv neL OotL ennpedlopal moAl e0koAa and dhha dtopa.

15. Av Szv E£pw T va kdvw, N TpwTn pow avBopuntn avtidpaaon eival va pwTiow kKGO GTopo T
YVW TOU Omolou EKTLLW.
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épmtn Evémyra

Kiipaoka Topnkng Eviemiag — Flourishing Scale (FS)
“Well-being™ (Diener et al | 2009)

IMopoxdtm divovior 8 mpotdoslg pe Tis omoles MBova CUUQOVETE 1| OlOQ@VEITE.
N pnowomoldvtas Thy 7-fade khinoko, emAESTE Tov fubd Tov omoio coue@veiTe Ko
oog exepalal tepiocotepo. No Bopdots OTL dev UIAPyoUY GOOTEC 1) 000 UIoVTITOELS.
FOc EDYUPLGTOVLLE.

XpnoIgoTroIoTE TNV akdAoudn kAipaka amd 1o 1 éwg 1o 7:

1 2 3 4 5 G 7
. . QutE . :
A . AV = Tupdwvw 5 . Tupdwvin
amoAUTR Buadpuaves KOG ou ugmv:j:guts KT vubuve omoAuUTa

1. H {wn] pov £yel oKomo KoL VOT|LL.

2. Aoufave ompilin Kot evropof] omd i SUTPOCMMIKES LoD GYEGELL.

3. EpmhExopol evepyd Kol EVOLoQEpoLlol Y10, TS KaBnULepives Lov
SpaoTnpOTNTES.

4. Tovelo0Epm evepyd o TV evyopiotnon kol v eunuepic tov dikov
OTOLV.

5. Efpon tkevi)/-0c Kol amodoTikt)/-0c OTIC SpucTpoTTa; ToL vl
OT|LLOVTIKES Y10 LLEVOL.

6. Eipon &va kahd dropo kon o o kodn Can.

7. Eipot onoodoLfn/-og vuo 1o pEiiov pov.

8. Xoipw oepouopod.
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‘Extny Evotyra

Khripoxag esviksopivic AvToonoTsheoloTIKOTNTOS
(Generalized Self - Efficacy Scale) (Schwarzer & Jerusalem_1995)

Awhilte v amdvInom mov TEpLypdpEl KeADTEPE TOV S0UTO OUg ToV TEAsvTalio prjve.
Amovinate o8 OAec TiC mpotdcels. Edv Koule omd T amovInGsws o8y gor exgpdlel
oKplfOC, OMUEMDOTE GOTH OV oo ekepalst mepiocotEpo. M okEpTecTs TOAD TIC
UMCVINGEL, OUC- Ol CPYLKEC CGUC OMOVINGELS Eivol ovvinBoc ol kKohdiepec. Xoo
EVYOPLOTODLLE.

2z | Bo = | 2=
$3|E3 |58 |E8
[Mpotiosig = E f-é: E = g r-é g
L = < <
1 | Mavia ketapépve va Ave dboxoha mpofiquata, av I » 3
Pépa mpoomabnon apretd.
2 | Eav kamowg pou ovuirifetan, pmopd mavroe va fpo 1 ) 3
TpOTOVS Vi Kive autd mov B&im.
3 [ Mov givan gbkoho va mopapeive otabepdghy otoug 1 2 3
GTOYOVC POV KU VI TPAYNATOTONGO Ti oyEdid pov.
4 | Thotebm o TovV EQUTO POV OTL UTOPE VL OVTILETOTIGH 1 2 3
HE UMOTEAECUOTIKOTNTA anpocdiKnTe YeyovOTa.
5 | Evtugde by g emvonmkomqras pov Eépm mivia 1 » 3
OS Vi YEPIOTH AnPOPBAETTES KATAGTAGELS.
6 | Mropiy va Acw ta aepiocOtepa mpofinuate, siv i ) 3
WpLEpOGO TNV avaykaia mpoonabew.
7 | Orav avopetorilo dvokokies, mupopéve npepodm, 1 2 3
ene1dn) pmopo v Pacilopat oTic wavoTnTic pov.
8 | Orav ppebo ovnipéromog/n pe éva mpofinuoe, cuvibog 1 ) 3
Ppiokm apretéc AcEL.
9 | Eav eipm  avoykaopivod ve  avTIHETONIGOn  pa
KUTAoTusT], cUviBng PIIopo v aKepTd TPOTOuS v 1o 1 2 3
KV
10 | Aev mailer poho T B pov cuufei, cuvibong puropa va i » 3
TO OVTIUETETIGm.
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‘ERSopn Evotnta
Dass 21 Scale Gr

B) DEPRESSION - ANXIETY - STRESS SCALE (DASS) (Lovibond & Lovibond, 1995)

TMopesohd Swfdote kabe SMioon Ko Kudhdote &vay opBpd end to 1, 2, 3, 4, 5 mov mpocdopilsl moco 1)
CUYKEKPULEVY PpOaoT Topidlsl ote ndc omofovocoote Ty aponrolinsvy efdopddo. Asy vrdpyovy COCTEC 1)

LaBoc amovrios. Miv puévets moin os wabe dnhoon.

6. EysbovIlote
7. Mepwic Popéc
8. Euvwbog
9. T Ilepocotepes $opec
10, Eyedov ITavra
1 Asv pnopolo vo NPT ToV S0UTO [ov. 1 2 3 4
2 | Bviobo 0T 1o oTopD pow ftay Enpo. 1 2 3 4
3 Asv pnopotco vo fudon keveve Bemixd cuvoicinpe. 1 2 3 4
4 Avoroievopouy v' avosove (T vnepfoiucd ypiropn evomrvor, 1 P 3 4
KOWINLO TN CvaCOS Lo ¥opic vo )0 KovEL COUOTUC] TposTadzim).
_ Mov pavnre SucKoio v evoidpo Ty tpotofoviie vo kave Kamou 1 ) 3 4
7 PGy LOT.
6 Eiyo trpv t@om vo ovTdpd vaspfoiucd OTIC KUTASTATEL ToD 1 5 3 4
OV TIETOm .
7 AgBdvOnro tppovie (n.y.. oTe yEpLa). 1 2 3 4
8 AngBovopowy guyva VELPUKOTI T, 1 2 3 4
0 Avmouyodoe il TS KUTUSTATE 0TI omoiss Bo umopoloo va 1 5 3 4
moviofanfd ko va povd ovonTn/-go OF WA ATop.
10 | Evuooco o1t dev elye TINOTO v TPOCUEVE LE EVELOQEDOY. 1 2 3 4
11 | Bpfxo tov scutd pov vo vid8st evoyinuévor. 1 2 3 4
12 | Mou fitov Sbokoho vo yoiopdOom. 1 2 3 4
13 | Evinba pehoy;oso Kol 0Ioyon TEVUEVOS. 1 2 3 4
14 Asv pnopoloo vo oveXTd oTISNIOTE Ue KPUTOTBOE Qitd TO VO CUVEYITH | , 3 4
LLE OUTO TOU EXOve.
15 | Evinco mokd Kovid oTov ToviKo. 1 2 3 4
16 | Timota dev pmopolos v LE KAVEL vo Voo evBououeopd. 1 2 3 4
17 | Evwnoo ot dev ailo modt o GTopo. 1 2 3 4
18 | Evuwooo o1 fuovy apretd svepébiotoc. 1 2 3 4
10 AngBovopowy TV KopSud Lov v JTumdEL yopls vo et mporymOai 1 ) 3 4
COWOTIKY doxnon (3. toyurelpie, oppoduie).
20 | BEvwoo pofuwopévoc yopis vo vrdpyet Loyoc. 1 2 3 4
21 | BEvuooo mwoc 1) Lon dev elyE vom . 1 2 3 4




'Oydon Evotnta

KAIMAKA ENAITEAMATIKHZ EZOYOENQZIHZ
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ZYMEAINEI:
Xy
g b 3-
: &g 2 2
4 8 E ¥ g £
& 2 5§ § 5
2 2 w € & o
1. NuwBw sfouvBevwpevn/-oc amd v Soulewd pou. 1 2 3 4 5 6
2. NwbBw absio/-og, oav va v £XeL PElvel TUTOTH PECT JLOU, OTO 1 5 3 A , 6
Tehog TS npEpac,
3. NwbBw kovpaopsvn/-og GTav SUMVALW To TIpWL KL ExwW va
. . . . 1 2 3 4 5 6
QVTIETWIOW QKON o pepa otr Soudsud.
4,  Mmnopw e0koho va karahdfw mwe viwBouvy oL pabrtpleg/-£¢ pou 1 9 3 A . 6
yio 0o toug oupPaivouy.
5. NwbBw on cupnepubspopal anpoowna os pepikeg/-o0¢ ano 1 ) 3 a 5 6
Tg/froug pabritplieg/-£¢ pou, oav vo Elval avTikeipeva.
6. Mou sival okl koupaotiko va Sovdsbw pe ala dropa OAn v 1 2 3 1 5 6
nuepa.
7. AvTypstwnifw modl amoTEASOpoTIKG T Tipo PANaTa Twv 1 5 3 A , 6
pabnTpuov/-wv pou.
8.  NuwbBw uywa stavtinpevn/-og oo tn Soukewx pou. 1 2 3 4 5 6
9. NwBw mwg ennpedlw Bekd v Twn Twv pabntpuov/-wv pou
. . . 1 2 3 4 5 6
peoa amno tn Sifaokadia pou.
10. NuwBw Aydtepo suaioBnn/-og mpog ta dhha aropa and tots
. . 1 2 3 4 5 6
mou apyoa va Sibaokw.
11. Me mpoPAnpotifer oL owd-ovyd autr n SouAeld pe kavel
. g 1 2 3 4 5 6
ouvalgBnuomkd o okhnpn/-o.
12. NuwBw yeporn/-og Sivapn kot svepynuikotnTa. 1 2 3 4 5 6
13. NuwBw anoyonteupevn/-og ano tn Soulerd pou. 1 2 3 4 5 6
14. Muotebw on epyalopon oAl okAnpa. 1 2 3 4 5 6
15. Iinv ouoia, &g pe evBadepar n oupPaivel os pepikec/-olc amd
. . 1 2 3 4 5 6
Tg/oug pabrjtpeg/-£c.
16. Mou &npuoupyel peydhn evroon ou pyalopol OTEVE Je
. . 1 2 3 4 5 6
g/ touc pabrTpeg/-£c.
17. Mnopw vo Snpuoupyw puo avetn arpoodapd pe g/ tous
. . 1 2 3 4 5 6
pabBnTpeg/-£c.
18. Zto tEhog Tne nuepac, exw koahn duabeon mow Soddsa oteva pe
. . 1 2 3 4 5 6
g/ toug pabrtpeg/-£c.
19. NwbBw on sxw katadEpsl moAAd afLOAoyo MPaypLOTa OF QUTH T
, 1 2 3 4 5 6
Soukerd.
20. NuwBw on Sev avtexw aldo mue... viwBw mwe o kopmog edtacs 1 2 3 1 . 6
OTO YTEVL.
21, Avnypstwnifw mohd rpepa ta npofhnpoara mow mpokuntouy ano
, 1 2 3 4 5 6
) Sovhswa pou.
22, Nopilw ot o paBntpiec/-£¢ pou smppinmouv euBoveg yua 1 2 3 a 5 6

pepLkd amd ta pofAnpotd tous.




